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INTRODUCTION
Sarah Snider

This book is an accompaniment to the OER text How to
Learn Like a Pro by Phyllis Nissila. I used this text in an
English for Academic Purposes course at South Central
College in Faribault, Minnesota. During this process, I
developed a number of supplemental activities and have
published those activities in this book. This book is
intended to be used in coordination with How to Learn
Like a Pro.
The activities in this book are also available in
Microsoft Word. If you prefer that format, please email
me at sarah.snider@southcentral.edu

This
work
is licensed under
a Creative
Commons Attribution 4.0 International License.

vii

UNIT I

UNIT 1 ACTIVITIES:
LEARNING STYLES
AND PREFERENCES

The image is released under Creative Commons CC BY

These activities address students’ learning styles and
preferences.

1

1
ACTIVITY 1:
WHAT'S YOUR
TRUE COLOR?

3

4

SARAH SNIDER

The image is released free of copyrights under Creative Commons CC0

Estimated time: 50 minutes
Objectives:
Students will be able to
• Evaluate and discuss their personalities using
the True Colors personality test
• Compare their traits to those of their classmates
and share differences in personality and
learning styles
• Analyze the True Colors and determine the
areas of strength for each

Materials
• True Colors test handout
• Colored paper in green, blue, orange, and
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yellow/gold

Activity
Part 1: Self-assessment: True Colors
Think about this question and write down your answer
• How would you describe your personality to
someone you just met?
• What do you think they should know about
you?
• Try to avoid physical descriptions and think
more about who you are and what you like to
do.
Talk about your answer in class.
Hand out True Colors test. This test is an opportunity
to learn about your own personality. Most of us think we
know ourselves well, but there may be surprises. You’ll
also learn to understand other people in the class. We’re
going to spend a lot of time together this term and work
together closely at times. The True Colors test is a good
way to share information about who we are and learn
about our classmates.
Take the assessment. Do the first row together and
make sure everyone understands the instructions. It’s
very important that every row has a 4, 3, 2, 1 (it’s a
common mistake!). Define any unfamiliar vocabulary.
When you have completed all five rows, add up your
score using the directions at the bottom.
The color where you got the highest score is your True
Color. It’s okay if you have two top scores that are the
same. Look at the descriptions of each True Color on
page 3. Which traits describe you? Are there any that
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don’t fit your personality? Now, look at the descriptions
for your second-highest color. Your top two colors
should form a clear picture of your personality.
Instructor: hand out colored pieces of paper that correspond to the students’
True Colors. This provides a way to visually identify students in each group.

Part 2: Talking about Your Color

Instructor: Ask students to choose two or three bullet points from the lists
on page 3 of the True Colors handout that they feel describes them well. I like
to help students remember the traits of each color by associating them with
body parts:
•
•
•
•

Blue: heart (caring, compassionate, relationship-oriented)
Green: head (analytical, curious, always thinking)
Orange: feet (active, kinesthetic, athletic)
Gold: hands (hard-working, organized, stable)

What True Color (or color combination) would you
expect to be dominant in the following professions?
(students can list more professions)
•
•
•
•
•
•
•
•

Athlete
Nurse
Scientist
Accountant
Pre-school teacher
School principal
Computer programmer
Actor

Part 3: Working with the True Colors
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In most groups, you’re going to have to work with
people with different viewpoints than you.
Imagine you are involved with a team of people in
charge of completing the following project. Your team
includes all four True Colors. Work with a partner and
determine a) what tasks are involved in each project and
b) which True Color(s) would be best at each task.
• Planning a party (sample tasks may include
finding a place to have the party, making food,
planning the music, inviting guests, etc.)
• Working on a group presentation
• Organizing a soccer league
• Starting a book club
• Climbing a mountain
• Preparing for a zombie attack
• Planning a trip to the beach
• Raising money for a school trip
Part 4: Reflection
Write a paragraph answering the following questions:
1. We are all a combination of True Colors, but
one or two are usually dominant. What is your
True Color/s and what do they mean?
2. Did your True Colors traits match what you
think your personality is? Why or why not?
Which did and which didn’t?
3. Do you wish you had some traits that you don’t?
4. Why is it important to learn about yourself?
Why is it important to learn about your
classmates? How does this help your classroom
culture and community?
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Based on the True Colors test developed by Don Lowry. True Colors Intl.
(n.d.). Retrieved from https://truecolorsintl.com/

2
ACTIVITY 2:
INDIVIDUAL VS.
COLLECTIVE
MINDSET
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Image by John Hain from Pixabay

Estimated time: 30 minutes
Objectives:
Students will be able to:
• Identify their existing views about education
and how those views are influenced by their
cultures of origin and the mainstream culture
• Compare their beliefs to those of other cultures
• Interview other students to discover differences
and similarities in personal and cultural
perspectives

Materials
• What do you believe about education?
Assessment
• Power Distance Index from Hofstede (2019, p.
309)
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Vocabulary
• Collectivism
• Ethnocentrism
• Objective

Activity
Part 1: What do you believe about education?
1. Our culture influences our beliefs in ways that
are sometimes invisible to us. We sometimes call
this ethnocentrism.
1. Ethno means “nation” or “people”
2. centrism (as you may have guessed)
means “centered”
2. Ethnocentrism becomes a problem when we try
to communicate with other people. We may
assume that what is normal for us is normal for
everyone. As we meet, work, and go to school
with people from many backgrounds, these
expectations may lead to misunderstandings or
hurt feelings.
3. For example, some cultures place a high value
on being punctual and consider lateness to be
rude. In other cultures, being 30 to 60 minutes
late to a business meeting is normal, and
apologizing for being late would never occur to
people in those cultures. If you are meeting with
people from another culture, you should know
each other’s expectations so you don’t offend or
become offended.
4. Take What do you believe about education?
Assessment.
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What do you believe about education? Assessment
Answer these questions by circling the number that
matches what you believe.
1 = I don’t believe this at all
5 = This is exactly what I believe
1. I feel uncomfortable giving my teachers
feedback on how to teach the course.
1 2 3 4 5
2. I have a lot of respect for teachers. People in my
culture think teachers are valuable and
important.
1 2 3 4 5
3. Class time is best spent listening to the teacher
and learning from their expertise.
1 2 3 4 5
4. I would be uncomfortable calling my teacher by
their first name.
1 2 3 4 5
5. Tradition is very important to me.
1 2 3 4 5
6. Giving a wrong answer or having a mistake
pointed out in front of the class would be very
embarrassing.
1 2 3 4 5
7. Education is something you do when you are
young. When you are older, your job is to work
and/or teach.
1 2 3 4 5
8. If I have a disagreement with a student or the
teacher, I would be very uncomfortable
confronting them.
1 2 3 4 5
Part 2: What does the class believe about education?
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1. Calculate your average score for questions 1-4.
Plot each student’s answer on a number line.
1. Questions 1-4 measure your Power
Distance
2. Cultures with small power distances
are more informal. Teachers guide
students, but students are able to
contest answers and even discover their
own versions of the truth.
3. Cultures with large power distances are
more formal. Teachers are considered
experts and teach the objective truth to
their students.
2. Calculate your average score for questions 5-8.
Plot each student’s answer on a number line.
1. Questions 5-8 measure your
Collectivism vs. Individualism
2. Collectivist societies place high value
on tradition and value social harmony.
3. Individualistic societies place high
value on innovation and value
individual success and standing out.
3. Compare to other cultures
1. View Hofstede’s (1986) Power Distance
Index (p. 309). Notice where different
countries fall on the Individualism and
Power Distance indexes.
2. What patterns do you notice? (for
example: many northern European
countries have small power distance,
high individualism.)
3. Do these patterns match those of the
students in class? Do your answers
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match those of people from your
culture of origin?
4. How do members of the class compare?
Are there big differences in the beliefs
of class members, or are the scores
fairly close together?
Part 3: How do we apply this to our class?
1. Interview three other students. Find out:
1. One feature of the student’s home
culture (for example, large power
distance, low individualism, etc.)
2. One thing from the student’s home
culture that is different from U.S./the
dominant culture
3. Share the results of the interviews in
class
2. What can we do to make the class work for
everyone?
1. For example, there may be students
who are very concerned with saving
face and not being embarrassed in class.
What can we do to make those students
comfortable?
2. Speaking up in class is very typical in
Western cultures. How can a Western
teacher expect student participation in
a way that’s fair to everyone?
Instructor: depending on the students’ preferences for class participation,
you may have a group discussion, have students discuss in small groups and
share, or ask them to write the answers and hand them in. You most likely have
your own procedures and viewpoints on managing multiple cultures. After the
class has shared their ideas, share your viewpoints and comment on their
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Hofstede, G. (1986). Cultural differences in teaching and
learning. International Journal of Intercultural Relations, 10(3), 301–320. doi:
10.1016/0147-1767(86)90015-5

UNIT II

UNIT 2: MANAGEMENT
OF TIME, TOOLS, AND
STUDY ENVIRONMENT

Image by Gerd Altmann from Pixabay

These activities address management of time, study tools,
and study environment. This also includes selfmotivation and mindset.
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ACTIVITY 1:
MOTIVATING
YOURSELF

Image by Gerd Altmann from Pixabay
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Estimated time: 25 minutes (can be one class period or
split between two)
Objectives:
Students will be able to
• Set goals that are achievable, realistic, and
measurable
• Develop methods designed to motivate
themselves based on their personalities and
learning styles

Materials
• Seven-day schedule
• Learning style/True Colors information

Activity
Part 1: Introduction
Brainstorm a list:
• Why are you here?
• What is the purpose of this class?
• How does this class fit in with my educational
goals?
Share students’ lists with the class. Possible answers may
include:
•
•
•
•

This class is required
I need the credits
I’m not sure
Someone told me to take it
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These are all important reasons. The main reason for this
class is to prepare you for the next class in sequence and
for all the classes beyond. The skills you learn in this class
will form a bridge between where you are now and where
you want to be.
Education isn’t always easy. It’s often really difficult.
It’s important to find ways to motivate yourself so you
can keep going through the difficult times.
Part 2: Setting Goals

How many students have goals? List some examples of
goals you have.
Take a few minutes to write down some goals. Write
down at least one goal in each category:
• School
• Career
• Personal
What does every goal need?
• A deadline (I will achieve this by
_________________)
• A plan (this is how I will achieve it)
• Realistic expectations (this is something I can
do)
• Measurable factors (this is how I’ll know I’m
done)
For each goal you listed, fill in the four bullet points. (This
could be done in class or as a homework assignment.)
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Part 3: Eyes on the Prize

Share your goals with the class.
• Do you have a deadline for achieving them?
• Do you have a plan to achieve the goal? Be as
specific as possible.
• Is it possible to complete this goal, given your
current resources (time, money, support
network, etc.)? If not, what would need to
change?
• Does your goal have a clear endpoint that can be
measured?
Keeping your mind on your goals is one way to stay
motivated. What are some other ways Students
brainstorm a list with a partner or group. Share ideas in
class.
Some more ways to stay motivated are:
• Manage your schedule (see Unit 2, Exercise
3.3). If you can plan your week so that you aren’t
doing everything last-minute, your work will be
easier and more satisfying.
• Take time to relax. Schedule short breaks in
your studying. Find time every week to do
something you want to do. Get enough rest and
sleep.
• Find a supportive group. Talk to your friends,
fellow students, and/or family members about
what you’re going through. Remind each other
that it’s worthwhile and that you are working
toward bigger goals.
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Part 4: Motivation Based on Your Personality

Review the information you learned about your
personality and learning style in Unit 1. This may be the
one of the multiple learning styles exercises or the True
Colors exercise.
How could people with different learning styles and
personalities motivate themselves? Circle the motivators
that would be most meaningful for you based on your
personality and learning style:
• Keeping a positive message or inspirational
quotations near your study area
• Listening to interviews or podcasts about your
heroes while you exercise or commute
• Rewriting your goals in an attractive way and
posting them near your desk or setting them as
your phone wallpaper
• Listening to music that pumps you up
• Keeping a checklist and crossing off a list item
every time you achieve it
• Setting up a study group that meets regularly
• Listening to lectures or audiobooks on earbuds
while you go for a walk
• Calculating what percentage of your goals you
have achieved and how far you need to go
• Making a timeline for your goals on a bulletin
board and moving a pushpin every time you
take another step toward your goals
• Have an accountability buddy. Encourage each
other to achieve your goals and motivate each
other to keep going when things seem difficult.
• Post a photo of something you want to achieve
(a car you want to buy, a trip you want to take,
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etc.) in a place you look at often.

4
ACTIVITY 2:
DEVELOPING A
GROWTH
MINDSET
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Image by John Hain from Pixabay

Estimated time: 20 minutes
Objectives:
Students will be able to:
• Discuss whether personality is fixed or
changeable
• Use and develop ways to accept constructive
criticism

Materials
Graphic organizer
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Vocabulary
•
•
•
•

Fixed mindset
Growth mindset
Neural pathways
Self-perception

Activity
Part 1: What’s My Mindset?

Start by taking the Mindset Assessment. You will need to
enter an email address to receive your results.
Share your results with the class. Do you have a fixed
mindset, a growth mindset, or are you somewhere in the
middle?
• Fixed mindset: intelligence and ability are the
same throughout your life. There is not much
you can do to improve or change them. Hard
work is frustrating.
• Growth mindset: you can change your
intelligence and ability through hard work,
persistence, and appropriate teaching methods.
Hard work can be used to help you learn and
grow.
Where did your mindset come from?
• Take a moment to think about your past school
experiences.
◦ Did anything happen that affected your
mindset?
◦ Did a parent, teacher, or other student
make a comment that has stayed with
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you?
◦ Have you had an experience with a
challenging subject or assignment?
What was the outcome, and how did it
change how you feel?
◦ Have you ever seen another person try
very hard to achieve something? Did
that person succeed or fail?
• Freewrite for 3-5 minutes about your mindset.
Include examples from past experiences or any
other factors that have influenced your mindset
and attitude.
• Share what you wrote with the class (optional).
Part 2: How Can We Develop a Growth Mindset?

If you believe you can learn something, it will be much
easier to learn that thing. But sometimes experiences and
messages from our past make it more difficult to believe.
Some messages we may have heard might include:
• I’m just not a good reader.
• Girls can’t do science.
• Your brother is the smart child in the family.
You’re good at sports/dance/music/being
pretty.
• If you didn’t grow up speaking English at home,
you’ll never be able to catch up with the rest of
your peers
• I keep studying and I just can’t understand
math.
• Why is he here? He’s too old to be in school.
Imagine your mind is a grassy field. It may be hard to get
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from one place to another by walking through tall grass,
but eventually you will wear down paths and it will be
easier to get to certain places. The paths we make in our
minds are called neural pathways, and we make them by
working on certain skills.
Evidence increasingly suggests that our minds can
change throughout our lives. You may not have the
neural pathways necessary to learn, say, the Korean
language, right now. However, as you practice the
sounds, alphabet, and grammar, you will develop paths
and it will be easier to access Korean in your brain.
Four steps to a growth mindset:

Change self-perception
Take another look at your freewriting. Underline or
highlight anything that describes what you believe about
yourself. How can you change these ideas? Can you
rewrite the negative sentences you’ve heard or said to
yourself?
◦ “I’m not good at math” becomes “I’m
not good at math yet, but I’m going to
get help and keep trying.”
◦ “Girls can’t do science” becomes
“Science isn’t traditionally a field where
girls are encouraged, but I’m going to
do my best and learn interesting
things.”
◦ “If you didn’t grow up speaking English
at home, you’ll never be able to catch up
with the rest of your peers” becomes
“Now that I’m older, I’m better at
learning and studying. I can learn
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English skills even if I didn’t grow up
speaking the language at home.”
Whenever the negative thoughts come up (they
will!), replace them with the new sentences you’ve
written.
Challenge ourselves
If there were an easy way to learn anything, I would tell
you what it is and be wealthy. Sometimes we need to put
in a lot of work to learn.
◦ Remember that hard work is often
invisible. Ask a professional athlete
how much time they spend practicing,
reviewing video, doing physical
therapy, and managing their diet. We
don’t think about that; we just focus on
the moments of glory. Likewise,
someone who seems to understand
schoolwork easily might be doing a lot
of work that you can’t see.
◦ Get help. There may be another way to
learn the topic that works better for
your learning style. If there’s something
about your textbook or instructor that
isn’t quite working, there may be other
things you can try.
Accept constructive criticism
When an instructor, a tutor, or a fellow student offers
feedback to you, they want you to do better. Sometimes
past experiences or our current insecurities make it hard
to hear that feedback. This can make us want to stay in
our safe zone and stick with our fixed mindset.
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◦ Think about what they’re saying. Is it
accurate? You may have to reflect on
the feedback for a few hours to be sure.
◦ Thank them for the feedback. You may
be tempted to argue or be defensive.
Again, they want to help, so thank them
for trying to help.
◦ Ask questions. Make sure you
understand their advice.
◦ Apply the feedback to your next
assignment. See if it helps you.
Be inspired by others’ successes
What inspires you? Do you know anyone who has
overcome difficulties? Is there a true or fictional story
that makes your heart sing? Remind yourself of these
stories. Stay positive! The world can be negative, but try
to stay focused on all that you can achieve.
Part 3: Reflection

Complete the graphic organizer on the next page.
(Instructor: you may expand this graphic organizer into a
writing assignment.)
My Mindset and Beliefs Graphic Organizer

For each row, write two sentences. One sentence shows
what someone with a fixed mindset would say, and the
other shows what someone with a growth mindset would
say.
Which sentences are more positive? Which mindset do
you think will be more successful?
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Shows a
Fixed
Mindset
When I’m doing a difficult
assignment, I can say….or…
When someone gives me
constructive criticism, I can
say…or…
When I’m envious because someone
else is more successful than me, I
can say…or…

Shows a
Growth
Mindset

5
ACTIVITY 3:
SELF-DIRECTED
LEARNING

Image by Harish Sharma from Pixabay
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Estimated time: 15 minutes
Objectives:
Students will be able to:
• Evaluate their learning stage (Dependent,
Interested, Involved, or Self-Directed) and
identify where they want to be

Activity
Part 1: What’s Your Stage?

Let’s revisit the idea of self-efficacy. Self-efficacy is
different for every person and can change over time. It
can even vary depending on which subject you are
studying or which teacher you are studying with.
Gerald Grow (1991) divided student self-efficacy into
four stages. These stages are designed to help teachers
understand how best to teach their students. Students
can also use them as a way to self-reflect and understand
their current stage.
View SSDL Model (Grow, 1991)
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Stage

Student

Teacher

Authority
Stage 1

Dependent
Coach

Motivator
Stage 2

Interested
Guide

Stage 3

Involved

Facilitator

Consultant
Stage 4

Self-directed
Delegator

Examples
Coaching
with
immediate
feedback.
Drill.
Informational
lecture.
Overcoming
deficiencies
and
resistance.
Inspiring
lecture plus
guided
discussion.
Goal-setting
and learning
strategies.
Discussion
facilitated by
teacher who
participates
as an equal.
Seminar.
Group
projects.
Internship,
dissertation,
individual
work or
self-directed
study group.

• Which of these stages best describes where you
are now?
• Which of these stages best describes where you
would like to be?
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Part 2: What Can You Do at Each Stage?

Different types of learning activities are appropriate for
different stages of learning. Read the list of learning
activities. Categorize them according to their stage.
• Memorizing a list of vocabulary words and their
meanings.
• Writing a paragraph about the main points of
that day’s lecture.
• A discussion in which students share their ideas
about a book they read for class.
• A research paper in which the student chooses
their topic and works with the instructor to
make a schedule and plan for research.
• A class discussion in which students write
questions for each other to answer.
• A quiz on algebra terminology.
• A group project in which the students in the
group decide on a topic, create a work plan, and
assemble a portfolio independently.
• Answering essay questions about the ethical
implications of certain scientific concepts
discussed in class.
• A project that summarizes everything the
student has learned in the semester that will be
presented to the instructor.
Which of these projects sound interesting? Which ones
sound difficult? The higher your stage, the more
independently you will be able to work. Your instructor
will be involved as a guide, requiring fewer daily
assignments and more independent work.

HOW TO LEARN LIKE A PRO SUPPLEMENT: ADDITIONAL STUDY SKILLS CLASS
ACTIVITIES 37

Part 3: Wherever You Are Is Okay.

I don’t want students to feel inadequate or bad because of
their stage of learning. Where you are right now is okay.
It’s most important to be aware of your stage.
Independent learning leads to exciting opportunities
and interesting projects. If you are planning to write a
book about biology, you’ll definitely want to be a Stage
4 learner in biology so you can complete the research
and finish writing the book. If your English class is just
something you’re taking to fulfill requirements, you may
find that Stage 2 is enough to make classwork more
interesting.
Grow, G. O. (1991). Teaching Learners To Be Self-Directed. Adult Education
Quarterly, 41(3), 125–149. doi: 10.1177/0001848191041003001

UNIT III

UNIT 3:
COLLEGE-LEVEL
CRITICAL THINKING
AND READING

Image by Arek Socha from Pixabay

This unit includes activities designed to promote student
thinking at the college level, including independent
learning and learning in study groups.
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6
ACTIVITY 1:
HOW TO
INTERVIEW
YOUR BOOK

Image by mohamed Hassan from Pixabay
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Estimated time: 15 minutes
Objectives:
Students will be able to
• Use the strategies of close reading and 5W
questions to gain a deeper understanding of
texts.
Part 1: Introduction
Sometimes, especially if we aren’t strong readers or we
are reading materials that are difficult for us, it’s easy
to get caught up in decoding the meaning of what we’re
reading sentence by sentence or even word by word. We
may finish the text but not be able to easily recall details
or answer questions.
We are often told that good readers engage with the
text and ask questions when they read. But what does
that really mean?
Part 2: What is an Interview?
You may not have conducted an interview before, so
let’s go through the basic steps:
• Prepare. Find out about your subject or recall
what you already know. Write questions.
• Ask questions. You made a list of things you
want to know. Find and record the answers.
• Listen carefully. There may be information that
surprises you, and it may lead to new and
interesting questions.
Let’s look at a reading and try it out.
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Part 3: Look at the Text

This is the first paragraph of an article called “How the
Horrific 1918 Flu Spread Across America.” Keep the title
in mind as you read.
Haskell County, Kansas, lies in the southwest
corner of the state, near Oklahoma and Colorado.
In 1918 sod houses were still common, barely
distinguishable from the treeless, dry prairie they
were dug out of. It had been cattle country—a now
bankrupt ranch once handled 30,000 head—but
Haskell farmers also raised hogs, which is one
possible clue to the origin of the crisis that would
terrorize the world that year. Another clue is that
the county sits on a major migratory flyway for
17 bird species, including sand hill cranes and
mallards. Scientists today understand that bird
influenza viruses, like human influenza viruses,
can also infect hogs, and when a bird virus and a
human virus infect the same pig cell, their different
genes can be shuffled and exchanged like playing
cards, resulting in a new, perhaps especially lethal,
virus.
Barry, J. M. (2017, November). How the Horrific 1918 Flu Spread Across
America. Smithsonian Magazine

If the author of the article were in the room with us,
we could interview him and make sure we understand
everything he was trying to tell us. Since he’s not, we have
to interview the text. A well-written article like this one
should answer all the important questions we have.
Reread the text and see how many questions you can
generate. You’ve often heard the expression, “There are
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no dumb questions.” Keep that in mind and, no matter
how basic or off-point the question is, write it down.
This is an example of how one student might interview
the paragraph.

This image is licensed under CC-BY-NC-SA
This student asked a lot of questions. She also reviewed
what she already knew and connected it to what she
already knew before she started reading and what she
learned during the reading process.
Journalists often use the 5W questions: who, what,
when, where, why, and how (okay, it’s five Ws and one H).
Try that with the same paragraph.
Instructor: After the students generate their own answers, compare them to
these answers.
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•
•
•
•
•

Who? Farmers in Haskell County
What? The development of the 1918 flu virus
When? 1918
Where? Haskell County, Kansas, USA
Why? Bird viruses and human viruses
combined in a hog cell
• How? I don’t know how the virus spread to
humans. Was it through air? Was it through
eating the hogs? I may have to read more to find
out.
In this way, we can separate out the pieces that we know.
We often find that we know more about the topic than
we realize.

7
ACTIVITY 2:
LEARNING
VOCABULARY
THROUGH
MORPHEMES

Image by Gerd Altmann from Pixabay
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Estimated time: 25 minutes
Note: This activity is most appropriate for ESL students.

Objectives:
Students will be able to
• Analyze English words and divide them into
their parts
• Identify the meanings of common English
morphemes
• Apply morphemic knowledge to text

Materials
• Text of story “The Selfish Giant”

Activity
Part 1: What is a Morpheme?
A morpheme is a piece of language that has meaning
and cannot be split into smaller units of meaning.
Examples of morphemes:
• walk
• -s (at the end of a word to signal a plural noun)
• -s (at the end of a word to signal a simple
present tense verb)
• -able (suffix)
• un- (prefix)
Examples of
morpheme:

words

containing

more

than

one
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• Walks (as in “He walks. walk + -s)
• Walks (as in “My dog goes on two walks every
day.” walks + -s)
• Walkable (as in “Walkable cities give people the
opportunity for more exercise.” walk + -able)
• Unwalkable (as in “Much of Los Angeles is
unwalkable, so tourists should rent a car.” un- +
walk + able)
Free morphemes can stand alone as their own word
(“walk”). Bound morphemes only occur as part of another
word (“-s,” “-able,” “un-.”) Sometimes free morphemes can
be combined with other free morphemes (“home” +
“work”).
• Students list more examples of morphemes.
• Create words from the morphemes you listed.
Work alone or in pairs.
• Present your lists to the class. Other students
can “remix” morphemes by adding to the list if
they see new possibilities.
◦ Which bound morphemes always go
with nouns?
◦ Which ones always go with verbs?
◦ Which ones can go with either?
Part 2: Using Morphemes in Reading
Look at the first two paragraphs of “The Selfish Giant.”
Examine each word and determine if it can be divided
into morphemes. How many morphemes can you
identify?
Every afternoon, as they were coming from
school, the children used to go and play in the
Giant’s garden.
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It was a large lovely garden, with soft green
grass. Here and there over the grass stood beautiful
flowers like stars, and there were twelve peach
trees that in the springtime broke out into delicate
blossoms of pink and pearl, and in the autumn
bore rich fruit. The birds sat on the trees and sang
so sweetly that the children used to stop their
games in order to listen to them. “How happy we
are here!” they cried to each other.
1. after
2. noon
3. come
4. -ing
5. child
6. -ren
7. use
8. -d
9. –‘s
10. love
11. -ly
12. beauty
13. -ful
14. flower
15. -s
16. tree
17. spring
18. time
19. tree
20. blossom
21. bird
22. sweet
23. -ly
24. game
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25. cry
26. -ed
“The Selfish Giant” is in the public domain.

8
ACTIVITY 3:
DIVIDING WORK
USING THE
JIGSAW
METHOD
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Image by Pettycon from Pixabay

Estimated time: 20 minutes
Objectives:
Students will be able to
• Recall study group information from Unit 2
• Conduct a sample jigsaw session as they would
in a study group

Materials
1. Human Anatomy Lab Manual by Malgosia WilkBlaszczak
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Activity
Part 1: Review Study Groups
Let’s review Lesson 3.5, Exercise 5.2 and the article
“How to Form a Study Group.” It’s a great idea to vary the
activities you do with your study group to keep everyone
interested and to accommodate students with various
learning style. The following is an example of an activity
you can do with your group to learn or review material.
Part 2: How to Organize a Jigsaw Activity
1. Review the material. Divide the material into
parts so that each person in the study group has
one part.
2. Assign each student one part of the material.
Each student is responsible for only their part.
3. Take time to read and review your own section.
This can be done during the group, but it is
probably best done between study group
meetings.
4. Each student presents their section to the group.
◦ If one student struggles during their
presentation, the other students can
help out by interviewing them to help
them recall information. It’s very
important that the group trusts and
supports each other.
◦ If your material is particularly
challenging or you have students in the
group who feel anxious about
presenting, consider dividing the
material differently.
▪ Divide the material into larger
sections and assign two
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students to each section.
▪ Divide the material into the
same sections and assign each
student two sections. For
example, Andy and Beth are
assigned to part 1, Beth and
Charles are assigned to part 2,
Charles and Diane are assigned
to part 3, Diane and Erin are
assigned to part 4, and Erin
and Andy are assigned to part
5.
Part 3: Try It Out!
Let’s practice this in a group of 5 students. Your
material will be the Background section from Lab 2 of
Human Anatomy Lab Manual by Malgosia Wilk-Blaszczak.
You should address the text as well as the Vocabulary
section.
1. How will you divide up the material? The
material is conveniently divided into sections
on the Vocabulary page. However, be sure that
your sections are of equal difficulty or quantity.
You don’t want one student to have an easy
section and another to have a difficult section.
2. Assign each student to one section. Again, if you
need to modify how you divide sections based
on your group, try one of the suggestions above.
3. Take time to read and review your section(s).
Don’t look at the other sections at all unless
they overlap with your section.
4. Present your section(s) to the group.
◦ If students struggle with presenting,

HOW TO LEARN LIKE A PRO SUPPLEMENT: ADDITIONAL STUDY SKILLS CLASS
ACTIVITIES 55

practice interviewing them so that you
can get the information you need.
◦ If your section overlaps with that of
another student, ask them how you’d
like to add information if it’s necessary.
Be respectful of the student who “owns”
the section.
Reflection: How did that feel?
• Were you able to read and understand your
section?
• Were you able to learn from other students’
presentations?
• What could you do differently next time?

Wilk-Blaszczak, M. (2018). Human anatomy lab manual. Mavs Open Press.

UNIT IV

UNIT 4: LISTENING
AND NOTETAKING

Image by Pexels from Pixabay

These activities expand upon
notetaking activities from Unit 4.
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9
ACTIVITY 1:
MULTITASKING:
DOES IT
REALLY WORK?
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Estimated time: 15 minutes
Objectives:
Students will be able to
• Recognizing the difference between
multitasking and switch tasking
• Develop strategies to focus on tasks instead of
switching

Materials
1. Two colors of paper in small pieces (red and
green work well)

Activity
Part 1: Multitasking Assessment
Are you a multitasker? Do you do one thing at a time,
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or do you switch back and forth among several? Let’s take
a test. For each statement, hold up the green paper if the
statement describes you (green for go!). If the statement
doesn’t describe you, hold up the red paper (red for stop!).
1. I need background noise, like music, TV, or
podcasts, playing while I do homework.
2. If an email or text message comes in while I’m
working, I stop what I’m doing and look at it.
3. I can’t just sit down and eat a meal. I have to be
looking at my phone or watching something
while I eat.
4. I use the time when I’m driving to make phone
calls.
5. I almost always have more than five tabs open
on my internet browser.
6. I often switch back and forth between tasks.
Sometimes if I stop what I’m doing and do
something else, I can find the answer more
easily.
If you held up the green paper for two or more of these
statements, you are a multitasker. Or are you?
Part 2: Does Multitasking Work?
We sometimes think we can work on more than one
thing at a time, but what we’re actually doing is
switchtasking. Your brain is switching back and forth
between tasks, not actually doing them both.
Neuroscientist Earl Miller puts it bluntly: “People can’t
multitask very well, and when people say they can,
they’re deluding themselves” (National Public Radio,
2008). Your brain is struggling, whether or not you’re
aware of it. The longer you switchtask, the more tired
your brain gets.
You may be thinking, but sometimes I do need a break
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in order to help my brain solve a problem. This can be
true with big problems and creative projects. If you’re
starting to get frustrated and tired, taking a break can
help your brain refresh itself so it can work on the
problem again. It’s switching back and forth between
two—or even more—activities that causes your brain to
be less efficient.
Part 3: How to Focus
Here are some suggestions on how to focus. Write
down the ones you think would work well for you. Can
you add more ideas to the list?
• Make a schedule. If you know exactly when it’s
time to work on each item on your list, you
won’t be tempted to switch back and forth.
• Keep an inspiration list. Let’s say you’re
working on your algebra assignment when you
suddenly have an idea for your English essay.
You could stop what you’re doing and start the
essay, possibly forgetting the details of your
algebra assignment. Or, you could keep working
on algebra, knowing that you’ll remember your
great idea later. Maybe–what if you forget your
essay idea? The best thing to do is take out your
list, write down a few notes about the English
essay, and then continue with the task you’re
already working on.
• Keep distractions to a minimum. Find a place
to study that is as quiet as possible. If you have
to study in a room where other people are, try
to face away from them. Background music
might be useful, but stick to instrumental music
so the lyrics don’t draw your attention away
from what you’re doing.
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National Public Radio. (2008, October 2). Think You’re Multitasking? Think
Again. Morning Edition. Washington, DC.

10
ACTIVITY 2:
HOW TO
REVIEW NOTES

Image by Dean Moriarty from Pixabay
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Estimated time: 10 minutes
Objectives:
Students will be able to
• Assess their prior information about how
knowledge is learned and retained
• Integrate new methods of reviewing notes into
their study routine

Activity
Part 1: Facts about Reviewing Notes
We all know that taking notes is important. But how
important is it?
Quiz:

1. How soon should you review your notes after
class?
2. Is it better to type notes on a laptop or tablet or
to write them by hand?
3. Students who do not review their notes forget
how much of the information after one day?
Answers:

1. Review your notes within 24 hours of class. It’s
easy to write notes while you’re in class and not
look at them again until the next class period.
However, it’s more effective to review notes
while the information is still fresh in your mind.
2. Studies have shown that writing notes by hand
helps people remember the information better
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than if they type it. If you can write notes by
hand, you should do so.
3. After 24 hours, students who do not review
their notes forget 50% of the information they
learned in class. Taking the time to review notes
pays off!
Part 2: How to Review Notes

Reviewing notes isn’t just rereading them, although that
can be effective. Here are some other strategies you can
use:
1. Ask and answer questions. If you are using the
Cornell Notes method, your notes page is
already organized to do this. Write down
questions based on your notes in the left panel.
This will help you in two ways:
1. You’ll be searching for key information
2. You’ll be anticipating exam questions
2. Cross-reference with the textbook. Compare
what you wrote with what is written in the
book. Confirm that terms are defined and
spelled correctly. Use any figures in the book
(pictures, charts, graphs, etc.) to help you
visualize information from the lecture.
Sometimes we need multiple methods of
instruction to understand a concept.
3. Recopy or retype notes. This may be timeconsuming, but those of us with messy
handwriting find it helpful to rewrite the
information in a way that is easier to read and
refer to. As always, you want to do this while the
information is fresh in your mind, rather than
wonder “What does that say? What did I mean
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by that?”
4. Quiz other members of your study group. Ask
each other the questions you wrote and ensure
everyone knows the answers. If someone
doesn’t understand, you have an opportunity to
teach the information, reinforcing your own
knowledge.
Part 3: Reflection

Think about the answers to these questions for a few
minutes. Share your answers with a partner, then with
the class.
• Which of these note reviewing methods do you
think would work for you?
• Which ones would work best for each of the
subjects you are taking this term?

UNIT V

UNIT 5: MEMORY
PRINCIPLES AND
TECHNIQUES

Image by Steve Buissinne from Pixabay

These activities continue the exploration of study
techniques and improving memory.
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ACTIVITY 1:
WHEN DO YOU
CHEW?
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Image by PublicDomainPictures from Pixabay

Estimated time: 25 minutes
Objectives:
Students will be able to
• Recognizing the importance of “chew time” in
the learning process
• Plan their schedule to allow down time

Materials
1.

Student schedule from Unit 2
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Activity
Part 1: Why Your Brain Needs Down Time

Read one of the articles (instructor: your choice may depend
on your students’ reading level or the time allotted to the
activity. A jigsaw activity may be appropriate for the Scientific
American article.)
• “Mental Down Time Affects Learning” from
Psychology Today
• “Why Your Brain Needs More Downtime” from
Scientific American
Work with a partner to write a brief summary of the
article you chose. Share your summary with the class.
As you learned in the reading, your brain needs time
to digest information, just as it digests food. You can’t
just pour nutrients into your body without chewing and
digesting them. In the same way, you need to “chew”
information so that your brain can absorb it.
Part 2: How Do You Chew?

Your brain needs time to rest when you’re learning. Rest
is not just a bonus; it’s critical to keeping your brain
alert and ready to receive information. Some ways people
make “chew time” include:
•
•
•
•

Scheduling regular breaks
Going for a walk or run
Meeting a friend for coffee
Getting enough rest at night

Don’t confuse multitasking with resting! As we saw in
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Unit 4, what we call multitasking is actually
switchtasking, and it makes your brain switch back and
forth between tasks quickly. By switching from studying
to texting to listening to music and back to studying,
you’re not giving yourself “chew time”—you’re working
harder.
Part 3: Finding Chew Time

Finding chew time is a challenge. If your schedule already
balances work, school, family, and other obligations, you
may feel that you can’t find chew time. Here are some
suggestions to help you find a few minutes to chew:
• Stop switchtasking. If you can focus on
studying without distractions, do it. You may
even finish your work earlier and have a little
bit more free time.
• Ask the people you live with for help. Your
family or roommates may be the ones
interrupting you. Explain the importance of
uninterrupted study time and plan to spend
time with them later. Let them know what your
schedule is and that you’re not neglecting
housework or other commitments. They may be
able to help you find more time if you work
together.
• Focus on your senses. It’s easy to be
preoccupied by events and responsibilities from
the past and future. If you’re walking to class,
focus on the sensation of walking.
◦ How does the ground feel under your
feet?
◦ Is it warm or cold outside? How does
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the air feel?
◦ If you’re outside, can you appreciate
nature? If you’re indoors, is there art or
decoration you can notice?
Even mundane tasks (washing the dishes, playing
with younger siblings or children, cooking) can be
more relaxing if you stay in the present moment.
This will give your brain a rest and help you sneak
in some chew time.
• Look at your schedule. It may be packed with
responsibilities! Is there a way you can find time
to chew? What do you need to do to make that
happen?
◦ Review your schedule on your own
◦ Take a few minutes to share your
findings with the class. If you’re
struggling to find any chew time, let the
class know. They may be able to help
you.

12
ACTIVITY 2:
MEMORY
METHODS FOR
DIFFERENT
LEARNING
STYLES
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Image by Pexels from Pixabay

Estimated time: 20 minutes
Objectives:
Students will be able to
• Use different methods of memorizing
information
• Discover and implement memory methods that
work well with their learning style

Materials
1. Assignments and activities from Unit 1
2. True Colors personality test results

Activity
Part 1: Review Learning Styles
Recall what you learned about yourself in Unit 1.
• What is your learning style?
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• How do you best process information?
• What is your True Color, and what does it say
about you?
Unit 5 shows us how the process of creating short-term
and long-term memories works. The creation of
memories also depends on how you learn best.
Part 2: Different Techniques for Different Learning
Styles
Find your learning style and review the memory
method. How can you apply it to material you are
currently learning?
• Musical, Rhythmic, and Harmonic
Put the material you need to learn in a song. In
the episode of the show Cheers in which Coach
helps Sam study for his class, Coach creates an
Albanian facts song. Those of us who saw the
show back in the 1980s have retained facts
about Albania for over thirty years with little
effort.
• Visual-Spatial
Stick your notes to the wall so you can organize
them visually. You may have trouble
remembering how to structure an outline in
writing class. Try creating a tree diagram that
shows how every main point connects back to
the thesis statement.
Use color-coding to help you sort information
in your notes.
You can use visual cues in the classroom or even
on your body. Have you ever used the knuckle
mnemonic to remember which months have 31
days? Try cues like that to help you recall other
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•

•

•

•

types of material.
Verbal-Linguistic
Acronyms are a useful way to remember lists of
information. For example, you can remember
the coordinating conjunctions (for, and, nor,
but, or, yet, so) with the acronym FANBOYS.
You can also create an acrostic sentence. Many
people use My Very Educated Mother Just
Served Us Noodles to remember the planets of
the solar system in order (Mercury, Venus,
Earth, Mars, Jupiter, Saturn, Uranus, Neptune).
Logical-Mathematical
Chunking information helps you use your
memory to its full potential. You already use this
when you memorize phone numbers. Instead of
memorizing ten digits (8005556748), we
naturally break it into sections (800-555-6748).
If you have to memorize a list of vocabulary
words, find ways to break the list into chunks
that fit together, like similar meanings, similar
sounds, or parts of speech. Memorize each
chunk on its own until you have mastered it,
and then finally put all the chunks together.
Bodily-Kinesthetic
Just dance! As you memorize a list of terms,
vocabulary words, or facts, do the steps of a
popular dance (or a dance you just made up).
Just as your body remembers the movements
you need to make, it will associate facts with
dance steps.
Interpersonal
Interpersonal learners can use any of the study
group activities from this book to help study.
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One technique you might try is to make a chain.
One person begins by stating a concept. This
example will use the steps of photosynthesis.
The next person in the circle states the first step
in photosynthesis (absorption of light). The
third person adds step 2 (electron transport
leading to the reduction of NADP+ to NADPH).
After the last step has been stated, the next
person in order states a new concept to study.
You can also do this to recall information. For
example, if your class is studying Moby-Dick,
your group might recall facts about Queequeg
in this way (from the South Seas, left home to
travel, first person Ishmael meets in the novel,
etc).
• Naturalist
Creating a memory palace is a great way to
incorporate nature into memorization.
1. Imagine a walk you are familiar with,
such as your route to school or a hike
you enjoy. You should be able to
visualize specific objects or landmarks
throughout the walk. Write down a list
of the items on the walk (for example,
park entrance, path, the big tree on the
left, the bench, etc.)
2. Imagine yourself walking through the
space.
3. Now assign each of the items you have
to memorize to the objects in the
landscape. Let’s say you need to
memorize elements of poetry. Visualize
yourself walking through the park.
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▪ Step one is the park entrance.
Assign the term alliteration to
step one.
▪ Step two is the path. Assign the
term assonance to step 2.
▪ Step three is the big tree on the
left. Assign the term imagery to
step three.
4. Continue through your list of terms.
This technique takes practice at first,
but your love of nature will help
reinforce the memorized list in your
mind.

